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The 21 sources in thié annotated ‘bibl. -waphy*-ull of

" .which are in the BRIC system~~represent a wvide.range ot chought .on
. the pros, cons, and methods of involving varicus groups of people in
~therschool’s decisionmaking process. The bulk of the articles and
documents are concerned with the _des..e of teachers znd students to
. be included in decisionmaking and: yith adwinistrator- responses to
this desire. Discussion of the often overlooked controversy over the
* inclusion of principals in district-vide.decisionsaking is also

_incleded. (Author) . '
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Belasco, James A , und Alutio, Joseph A “Decisional Partici:
pation and Teacher S.usfaction.” Educanonal 4dm:m/ffmemn
Quurterly.(a I (Winter 1972), pp. 44-38. E] 050 790, | )
This is 3 faurly technical report that remains accdssible to
) _the statistically maladroit and. that carries some i teresting
mmlumons The study establishes three levels of isinnal
pamcxpatmn (deprivation«the teacher participates/in fewer
decigions than he would like, saturation - the teac pl PArtic-
pates in more decisions than he would i ke, and 2q ,lhbnum
the tracher participates in about as many decifinns as he would
like) and correlates these levels wit h'leacher satisfaction as
measured by the teacher's w:lhngncss to Icavc the dmrsu or
school.
In J;tnrra!, the authors found that umfacl{an levels do
vary, that teachers who were drvisionally depn,&’ed were 1 ss
satisfied than others, dnd that the reswts weze mixed regarding
the relacion bctwcen satisfaction and organ’ ;auqnal setonmes,

g

Alutto, Joseph A, and Belasco! James A “Patterns ¢! Teacher
Pan"epahon tn School Systemn Decision Making.”’ Educational
Adminiistration Quartc'rly 9,1 (Wlmcr 1972), pp. 27.41. E]
070 761,

The article is scholarly and somev hat depse, but, like the
earhier Belasen and Alutto article, it contains important coun-
clusions and imphications.

Alutto and Belasco fournd that, although teachers suffering
Lfrom decisional deprivation tend more toward mititancy than
dn other teachers, participation ddes not nec essarily increase
teacher commitment w0 the school-.a finding that runs counter
to most opihion in the fiterature.

The author: also note that increasing d<cisional paiticipa-
tion across the board can be harmful ir that 1t can create
dissatisfacfion among teachers who do not want greater par
ticipation. The authors suggest that admanistrators take into
aecount this divergence in the tea her pepulation when they

~ design participative managemenl programs.
Armstrong, Ronald Student Invo!vement. Analysis and 8ib-
liography Series, Number 14. Eugene, Oregon: ERIC Cleaning.
house on Educa wonal Management, Unwerstty of Uregon,
1972 15 pages. £ 060 510 MF $0.75 HC $1.50.

Arm¥ rong very sucomctly oatlines the three basie reasons
students should be invluded in educabional decision-making
to quiet unrrat, 1o teack demacratic processes, and 1o recog-
l: llC anze thal studunts arr a legitimate interest group tha' sh »uld z
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have representation.

‘He then discusses numerous ways in which nudcms have bc
come involved. Students are now included in decision- -making
affecting such areas as advisory commiitees, instructional
miethods, curriculum planning, and au hos committees. An-
extensive bibliography is included. -

Beaubier, Edward W., and Thayer, Arthu; N., editors. Partici-

pative Management—Decentralized Decision Making. Working

Moadels. A Monograph. Burlingame, California: California As-

sociation of School- Administrators, 1978, 87 pages. ED 073
542 MF §¢ 75 HC $4.20. ‘ .

As the ditors siress; thic monograph emphasizes whatis -
being done n school districts that have working models of
decentralizacion and participative management. For this reason ;
the monograph contains a great deal of practical information.’
Unfortunately, however, the cxtensive use of selections from
st hool district papers makes the monograph seem somewhat
disjointed,

The sixteen school districts that supplied thc mformauon
SUREE monugraph are listed.

Blumlwq !'mhur Wayson, Wiltham;.and Weber, Wilford. " The
Elementury Yichonl Cabinet; Report of an Experience in Par-
ticipative Decisron-Making.” Edweational Administration Quar-
terly, 5,3 (Autumn 1969), pyd. 39.52. EJ 010 933.

Thisgarticle reports on the experience of one of its authors
In initiating a participative decision-making process in a large
elementary school. The change began when the new principal
created a faculty cahinet to advise in  Later the cabinet be-
came a decision-making body that could make decisions over
the principal's objections,

. The authors observe that the cabinet seems viable, that the
participative mode of decision-making does not mean the
principal will lose influence over the school, and that lhe
nun (nlu al variable is the principal's “attitude set-behavior
mix.” ‘e suthors  aggest that parucipative decision-making
in the schuols can have the same kind of eifect that Likert
foresaw in industry  "the dloser a system muees toward a
participative mudel the more productive it becomes,”
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Brown. P § F “Teacher Participation i Decison Muk’:ng,"

Schned Progrens, A0, % May TAT D), ppe 3848 EJ 0087 379
I this briel darticde about Canadian educatinim, Brawn ad

vouates ¢ radical plan o1 teacher prinopal vdopeation that
" should he of interest te6 American edurators, The plan s of
fered 2 a _method of resolving the conflicts that often arise

when tead htu and boards negotiate over working conditions.
Rrown thimks the real conflictin suvh negoteations 15 over the

teachers’ desire te make decysions and the board’s resolve to

fulfill ry legal oOblgations.

Under Browr s plan, the principal’s budget prn;msal would
change. Instead of devribing the activities he wants to support,
the principal describes the results he expects to lachieve. As
Brown notes. the principal would not be in a pontion to make
such a praposal unless he had the support of his teéachers, who
would help to plan the broposal. The teacher would be free
to devise their own activities and methods for reaching the

L-lgoals that had been mutually set. The authar hopes that such -

a plan will sausfy the teachers and.the bourds and prcvcnt dis-
uptive negmlatmns over wurklm conditions.

Center for New Schools, inc. Decision- Makmg in Alternative

Sacondary Schools. A Report from a National Canfamnco
IWoodstock,. lllinois, February 1972.) Chicago and Paris: Cen-
ter for New Schoals, tnc,, and United Nations Educational,
Scientific, - and Cultural Organization, 1972, 81 pages. ED
083 697 MF $0.75  1C 184.20. (Also available from Center

) for New Schools, 431 South Dearborn Slrrct. Suite 15"7 :

Chicago, Hlinais 60605, $2. 75, ) .
This l_engthy report should be of interest to all persons
looking at: participative decision-making. The' 31 participants

at this conference ¢xamined the importance and scope of

decision-making in attevnative schouls, discussed specific prob-
lems, and offered some auggcsuons
l'hcy noted that many of the problems and concerns of the

~alternative schools were shmilar despite the schools' attempts

to build individual programs. The probletns that have arisen in

these schools are also present to some extent in traditional .

schools:and will probably crop up more und more as students,
faculty, and parents are included'in decision-making:

Cooke, Robert_A., and Coughlan, Robert J. Suvey Feedback

and Problem Solving with Comple.nentary Collective Decision
Structures. Faper prcsenled at Aruerican Educational Research
Association annual meeting, New Orleans, February 1973, 39
pages. ED) 079 852 MF $0.75 1IC $1.85. '

‘ Bencath the jargon and abstract phrases is a theorctical

. morlel that may be of interest to a number of administrators,

The Cooke and Cough 1n model recognizes two decision-mak-
ing structures in the school organization- the authority (verti-
cal) and the collective (horizontal). Authority decisions are
made at the upper level of the administration; collective de-
cisions are made by consensus of all the people involued no
matter what their level. The authors call for the implementa
tion of collective decision-making to complement the authority
methed, )

The model uses survey feedback and collective action -

work on problems identified by the concerned group lhe
authors feel that their model will lcad to greater teacher satis
faction with their roles. '

Glatthorn, Allan. "Decision Making in Alternative Schools.”
NASSP Rulletin, 57, 374 (September 1973), pp. 110-119, K]
083 876.

‘This article is based on the assumption that “u well may be
that the most significant characteristic of alternative schoaols s
nul lhcn currictlim or community invaivement but their gov-
¢ Glatthom, while acknowledging that caca alterna-

have apphe ations in conwentional schools, N
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s .
tve school tries 1o deselop (13 0w et ion taking sy stem
puthies the most Lommon and 4utn tonal oEgdMZational stac
tures nf‘.ﬂlrm,mn schooly, The strovtures imlude o board, o

. Ic.ulrr & staff that meets rrgt\lml) .+ ¢ mrethod of h.wmg schaol.
Cwide and prinary group meetings. and special committees,

Glatthorn: rmph.mtn that the sdmnl s decmion m.nkmg
process or pracedure must. work witiiin the school's OTRANIZA-

~tonal pattern and - that, whatever the 'u hool's process, it

should be efficient, ratiowsl, hamuarisstic, and unifying.

C Glatthorn's discussion of the weed for strue turein s lumly
as well as s qnlmfv of devisiunmaking processes are weil
worth cxamination,’ The ‘stractures and ‘processes ciscussed

,\\
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Jackson, Shirley A, Shared Curriculum Decision Making and
Professions! Negotiations. A_Position Paper. Normal, lllinois:
Illincis Association for Supervision and Curricalum Develop-
ment,. 1971. 23 pages. ED 083 731 MF $0.75 \uc not availa-
ble from EDRS.

The Hlinois Association for bupermlon and Curriculum
Development recommends the establishment of a curriculum
council as a means of avoiding two evils: a curriculum that
cannot be influsgced. by the people who are affected by i,
and a curriculu? that is subject to being modified by collec-

. tive ncgotlatlons.

The commmec feels that people who are affected by the
curriculum (studenls.p rents, teachers, the community) should
have a voice in what gdes into it. Howtver, some aspects of the
‘curriculum (period length, objectives, textbook selection, and -
the like) should not be subject to negotiation betause the skills
of the negotiator 'may have more to do with the negotiation's’
outcome than the needs of the students gdo.

The proposed council woulld be made up of representatives

- of the administration, faculty, parents, students, and ar - other

group that has an interest ia the curriculum. What the contri-
butions of each interested group may be, how the coundil
would function, and other topid's are discussed,

Lovetere, John P "'Student lnvolvement on School Commit.
tees.”” NASSEH Bulletim, 57, 373 (May 1973). pp. b32-137,
EJ 076 8K5. .

In response to a one-day boycott of the schgol’s cafeteria,
the administration of Old Orchard Junior High School in
Skokie, Hlinois, acknowledged the students’ right to petition
and air grievances, bat suggested that & inultilevel committee
was the proper forum. Theé multilevel committee was so suc-
alsful in resolving'the causes of the boyeott that committees:
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composed of students, faculty, aalmumlulun .md saRetim s,
parents were established 1o deal with dqcss conles, student gov
ernment, and the library. Lates. prruw.mcnl Sludcnt[}.u ulty
Advisory Cotlnal was estabhished. 1
The couril is not a decision. makiﬂg body in sts+f bhut u
‘duu involve studcnu and faculty by tmng vhem a voice
decicions ard an 6p;mrtumty to learn hgw decisions are made.
Lovetere abserves that ““the process used was always successful
in defuving situations or bringing solutipns that were satisfac-
tury to the publus mvnlvcd "y X
¢ \"~ -
h Robnmcn John W, The Principal as oocmon Maker: Can Any-
MAW?Ormn Schnol Study Councit\Bulletin, Volume 14,
Number. 7. Eugene, Oregon: ‘Oregon School Study Council,
. Univensity of Oregon, 1971. 29 pages. EI%079 846 MF $0.75
+ HC $1.85. (’il!ﬂ available from Oregon hdmol Study Council,
© " College of Education,
97403, $1.00,)

This study of role expectations among "principals, teachers, C

supérintendents, and board members is rcp?rtcd against the
background of a Icngthy introduclion documenting the pres-.

" sur¢ teachers are exerting for increased participation in the
ecision-making process.

- groups on the principal's role in decision-making in the arcas

.+ tendents than with teachers lﬁd boards and that pnnclpals arn
' more accurate in determining teachcrn attitudes than m s
perintendents and boards, :

Not surprisingly, he concludes that teachers want a larger
role in decision-mgking than principals, superintendents, and
boards are willing/to allow. However, he also found that the

* administration an
excessive or strongly miilitant.
~
“Schmuck, Richard A. "Developing Collaboratwe Decision-
Making: The Importance of Trusting. Strong and Skillful
‘Leaders.” Educational Tecinology, 12, l(l {October 1972),
- pp. 43-47. EJ 075 634,

.
¢

Schmuck discusses iow educaiional leaders can share power
in a way that benefits the school but does not reduce their con
vuch sharing is decision-making through

trol. At the heart
consensus. Consensu¥ decision-making docs not mean thas Al
involved agree but’that everyone understands the issue, has an
opportunity to express his feclmgs. and is willing to give“the
decision a try, °

Although rooted in scholarship, Schmuck s article ¢1 pha. .‘

sizes brief but detailed examples of collaborative leadership
‘that he has witnessed in the schools. These examples are fra~
four levels: the superihlendem. principal, team leader, and
classroom teacher. In each case he siresses how collaborative
decision-making can improve gr‘)up problem-solving and: raise
the level of mmmnmcm to lmplcmcnmunn of the group's
decision.

‘Schmuck, Richard A. and Nelson, Jack E. The Principal as
Convener of Organizational Change. Research Reports in Edu-
cational Administration, Volume !l sNumber 2. Boulder, Colo-
rado: Bureau of Educational Research, University of Colorado,

- 1970. 21 pages. ED) 060 521 MF $0.75 HC $1.50.
Like the Schmuck article; this tkport focuses on the group

decision-making processes in the school. Schmuck and Nelson

emphasize the principal's emerging role as one that talls to-
gether groups of faculty and assists them in arriving 3t dedi-
sions. To be successful in this new role, the principal must
© desirc to share power and be kuowlcdgeahle about group

ERIC

BEST COPY AVAI

Unwcrmy of Ofcgo\n. Eugene’ Ovegon

Robinson tested the levels of agreement within the above

-0i personncl, administrative organization, and curriculum. He
observes that principald are In more agreement with superin- -

boards do not view teacher dcmandnm

L M

\ : L
processes imd techniques, \

4 IhE -authors assume that the orgattizational o é,sscs the
mteraction between people anid materials, have a gn'm rffect
on staff commitment and on the edue .umml\chmau i the
schood, - ° \

'
5 \ ~
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Scribner, Harvey B, “‘Commumity lnvolvemem n Decmon
Making.” Speech piven before National School Bu.mh Asso-
ciation Sumemer tastitute, Hanover, New Hampshirc. August,
1972, 13 pages. KD 066 816 MF $0.75 HC $1.50. !

This is a brief but provacative paper in which the author
(rhancellor of the New Yor) ' ity p&bllc schools) advncatcs a
“hew pnlmcs" ‘of >Jucation ! &adeuhp This ncw politics
centers on refc-m of the '»ay \.'cy decisions are made in the
school system. Scribner Tatve st the people whose lives and:
©opportynities are most detefnined by the schools--students”
'and parepts--have the least effect on'school decismni ‘and |
'policies. Because they lack influence, parents and-students are -
often apathetic, angry, and frustrated, ¢

.. The author advocates establishing a method of governmg
each school“that woyld invoive faculiy, studenta. and com-. |

1

munity groups. If this were tu happen, cachn school could be ‘

a model of demqcracy; students and parents. who have certain
rights that come as a part of*¥owning” the public <chaols, *
could exercige mﬂucncc over the opeuuon ;md evali.. ton‘ of
the schools, ‘ N : C

L, P

Steinberg, Lois § Po't/mpat:on and Reprmnmnan in an Age
_of Dacentmlizailon and Altsmatives. Paper presented at Ameri-
can Educational Rewearch Association annual mecting, (’hlcago
Apnl 1974. 31 pages. ED 089 417 MF $0. 7% HC $1.85.
Viis paper is more substantial than most read at meetings.
. Incuses on the *parental influentials” in a suburban school
district and their understanding of the décision- making struc.
fure in that district. The author is intergsted in the effect that -
-rend toward acceptance of decentralization and alterna.
+ education has on parent pqnmp;uon and on the

L.
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ysudirol’ provision of options to meet differing student needs.
A .gh the district examined had created two structyres

’ llm viers to encourage and focus parent participatiop in the

de:” 1 -naking process, Steinberg concludes thatfusually,

par a's were unable to influence educational programs. Fur
the )y ;,nrt the reasons lay with school admlmstml{m who
prevc 1 i a crosssection of parent views from houig repre.
sen ' ‘Inese administrator tactics were the major source of
schuin. unnmumly conflict in the (llstnu




Stemnock . Suzaane K Framework for Student Involvement
Circular Ne . 6, 1970. Washiagton, D G- Americ.ar A iation

tion, 19700 80 pages. EDOGT 383 MTF 075 UHC not avaalable
from EDRS. (Availsble from Edueational Research Semace,
ine., 1215 North Fort Myer Drve, Arhington, Virginia 222049,
$1.20, quantiy discounts,) , ‘

“The mformation presented in this paper came from 74
school systems that n,‘\pml(‘iﬂl to a request for detwls on ,(/hg-ir
studeut mvolvement programe. By s nature. this s fior a
rigorous explmation of the whys and wh=refuies of student
invelyement, it s g sourcebook that briefly outlines the vari-
ous hmds of plans in aperation throughout the country.

Most of the paper 5 given to tabies displayipg’ pertinent
mformation on sticlent sepresentation on adviséony commit-
tees, on districtwide and individual schoo! curulum com:
mittats, and on ad hoc advisory  commitiees. Board  of

incinded. The responding schools are identified,

Wyant, Spencer. Power to the Pupil: An Annctated Bibliog-
raphy of Student.involverment, Student Power, and Student
Participation in Decision-Makiag in Public Secondary Schools.
An Occasional Paper. TFugene, Oregon: Center for the Ad:

vineed Study of Educational Admimistration, Univeraey of
Oregon, 1979, 37 pages. LD RO 162 ME §0.7% HC 185
fAlso available from - Publications Departmgaa, GEPM, 1472
Kincaul Street, Fagene, Oregon 97401, $0.75.)

Wyant's 10501 annotated bibliography covers a bage
part of the literature on studeat involvement and admmistra
tor response 1ot Fhe annotations and the seleced index, as
well s the anthpr's st of his favonite and especially impaortant
nems, help the reader pinpuint the articles and hooks he may
want to reads VA persona and pwsightfud discussion of the It
L cratire and student eftorts 1o hecome anvolved w the school
decmion making process precedes the bibliography.

Wyant's position s suggested in s title, He notes that the
Iiterature ndicates that “the educational estabilishment’s ar-
tention has heen devoted more to devising workable mean, for
contammy msurg'rm

than 1o wddressing the fundamental s
sues that might open the way to substantial changes,”

°

of School Admmstrators, and Navonal BEdtnation Awovig”

cducation and professional association poliy statements are

Wynn, Richard. Theory and Practice of the Administrative
Team. Arlington, Virginia: National Associanion of Elementary
School Principals, 197952 pages. ED 082 367 MF 30.75
HE not available from EDRYS. (Avalable from National Asso-
cution of Elementary Sthool 'Prim'ip.:lc. 1801 North Maore
Street, Arhington, Virgina 22209, $4.00 )

Ihis monograph differs frem most of the other publications

*discussed here because atdWeals "with involvitg peinapals in

decision-making. Wynn explains why some prinapals feel left
out of the duirict decision-making and of! rs reasons for in.
tevest 1w the administrative team concept. :

Several mudels of administration are presented in chart and
discussion. The madels are concerned with the involvement
of varipus adminisirators inthe pricesses of goalsetting, plan.
ning, orgarizang, coordinating, commeunicating, decision-mak.
mg, directing, and evaluating. - '

Wynn defines the administrative team, outlines preregiusites
of the succexsful team, and assesses the impadt of conteinpo.
rary forces on the team. He voncludes that a fallure to mean
gy involve the administrative stafl i the administrative
processes “can impair the guality of admimistravon and ulti-
mately the quality of educational opportunity for our stu
dents.” ) ’




